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Olivia Nicole Dwyer: Collegiate Female Team Coach Perceptions of Gender Discrimination 
(Under the Direction of Barbara Osborne) 
 Over forty years after the passing of Title IX, there is still a lack of gender equity at the 
intercollegiate level of athletics. The purpose of this research was to examine the perceptions of 
gender discrimination among the coaches of female athletes at the intercollegiate level. This 
study examined the perceptions of 243 NCAA Division I, Power 5 conference coaches of female 
athletes concerning gender discrimination on their campuses through a survey. The results 
indicated that, overall, coaches are still experiencing gender discrimination through both their 
own experiences and their athletes’. Results indicated a lack of Title IX education for these 
coaches. Additionally, male coaches were more likely to believe resources were equal than were 
females. This study attempted to emphasize the need to further Title IX education to reduce 
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CHAPTER ONE: INTRODUCTION 
Introduction 
Throughout modern history, it was generally believed that female bodies could not 
handle vigorous activity, both physically and emotionally (Delorme, 2014).  The enactment of 
Title IX of the Education Amendments of 1972 brought rapid change to the world of higher 
education and athletics as a whole. Title IX states “no person in the United States shall, on the 
basis of sex, be excluded from participation in, be denied the benefits of, or be subjected to 
discrimination under any education program or activity receiving federal financial assistance” 
(20 U.S.C. § 1681). This required all institutions to offer equal opportunities for participation and 
financial aid for all students by 1978. Nine years later, the National Collegiate Athletic 
Association (NCAA) started officially sponsoring women’s athletics. Despite the passing of Title 
IX, there was pushback from institutions and lack of compliance; and although it increased 
opportunities for female athletes, many athletics administrators continue to oppose or ignore 
equal women’s participation.  
Despite the legislation, regulations, policy interpretations and guidance documents, as 
well as numerous complaints filed each year, female athletes and coaches within the 
intercollegiate landscape still face discrimination. This research examines the perceptions of 
coaches of female teams regarding gender equity in intercollegiate athletics.  
Statement of Purpose 
The purpose of this research is to examine perceptions of gender discrimination among 
the coaches of female athletes at the intercollegiate level. This study will help further the 
   
 





literature related to gender equity in intercollegiate athletics by identifying perceived deficiencies 
in equal opportunity and treatment and providing a road map for improvements in creating an 
equal landscape for female athletes, female coaches, and female administrators. Understanding 
the broad-based nature of discrimination currently in intercollegiate athletics will hopefully help 
to create change.  
Research Questions 
RQ1: Do coaches of female athletes believe gender discrimination exists on their campus? 
RQ2: Do coaches of women’s teams perceive differential treatment based on sex in any of the 
following variables: 
• Admissions 
• Athletic scholarships/financial aid 
• Participation opportunities 
• Equipment and supplies 
• Scheduling of games and practice time 
• Travel and per diem allowance 
• Opportunity to receive coaching, academic tutoring, strength and conditioning and other 
support services  
• Provision of locker rooms, practice and competitive facilities 
• Provision of medical and training facilities and services 
• Provision of housing and dining facilities and services 
• Publicity 
• Recruiting 
• Assignment and compensation of coaches and dedicated support staff 
   
 
 3 
RQ3:  To what degree do perceived inequities impact female athletes' abilities to receive the full 
benefit of this extended educational opportunity? 
RQ4: How do coaches of women’s teams perceive the athletics administration’s commitment to 
equal opportunity and treatment for male and female athletes? 
RQ5:  How do coaches of women’s teams rate their institution’s achievement of equal treatment? 
RQ6:  Do coaches of women’s teams believe that equity can be achieved (and what will that 
take)? 
RQ7:  Are there differences in perceptions between male coaches of women’s teams and female 
coaches of women’s teams? 
Assumptions 
This research is based on the assumption that all surveys were answered honestly and 
fully. 
Delimitations 
This study is delimited to full time coaches of women’s teams in NCAA of Division I 
Power 5 institutions during the 2018-2019 academic year, thus results may not be generalized to 
all coaches in Division I, II, or III. 
Limitations 
This study is limited to the coaches of women’s teams in NCAA Division I universities in 
the Power 5 conferences with an email address published on the institution website. 
Significance of Study 
This study provides a current snapshot of Title IX compliance as perceived by the 
coaches of women’s teams at the highest collegiate competitive level (NCAA Division I) at the 
institutions that are most visible and arguably have the most resources and funding (Power 5).  
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These findings will add to an ongoing discussion regarding the fight for gender equity in 
intercollegiate athletics. Gender equality in education is essential if men and women are both 
able to compete as equals throughout their adult/working lives. Student-athletes learn a myriad of 
lessons as competitors in sport that are not easily learned in traditional classrooms. The failure to 
provide equal athletics opportunity for both male and female athletes may handicap success 



























   
 





CHAPTER TWO: REVIEW OF LITERATURE 
Historical Background 
 Although Title IX has provided female athletes with the opportunity to compete, many 
people continue to oppose or ignore equal women’s participation. Before 1970, it was generally 
believed that female bodies could not handle vigorous activity, both physically and emotionally 
(Lockhart, 2012). Women also faced numerous barriers and discriminatory practices in an 
attempt to receive higher education. After a great deal of push, 1972 brought the passing of Title 
IX of the Education Amendments. Title IX states: “No person in the United States shall, on the 
basis of sex, be excluded from participation in, be denied the benefits of, or be subjected to 
discrimination under any education program or activity receiving Federal financial assistance” 
(Title IX, 1972). Despite the enactment, Congress did not provide clear ways to enforce this 
legislation (Anderson & Osborne, 2008).  Title IX was originally enacted to bring equity to 
higher education according to the US Department of Education. Because athletics is a school 
sponsored program, it was expected that Title IX would eliminate gender barriers to participation 
and equal treatment for all student-athletes.  
 While the number of girls participating in sport rapidly expanded, politicians who were 
not convinced it was just as important for women to gain those lessons learned on the playing 
fields were scrambling to turn back the progress made. The proposed Tower Amendment would 
have exempted college athletics from Title IX: “This section shall not apply to an intercollegiate 
athletic activity insofar as such activity provides to the institution gross receipts or donations 
required by such institutions to support that activity” (Tower Amendment, 1974). Thankfully, 
   
 





this statute was never adopted, for it would have vastly changed the direction and implications of 
Title IX for years to come. The Javits Amendment was adopted instead as part of the Education 
Amendments of 1974, requiring the Secretary of the Department of Health, Education and 
Welfare (HEW) to include “reasonable provisions considering the nature of particular sports”, 
meaning HEW had to publish regulations that should include implementation in intercollegiate 
activities (Javits Amendment, 1974). These regulations were finished in June of 1974, but took 
until 1975 to be approved, published, and codified in the Federal Register in the Code of Federal 
Regulations Volume 34, Part 106.  
 The passing of the Title IX implementing regulations in 1975 helped the general public to 
fully understand how Title IX applied to athletics in the educational setting; it directly stated that 
the HEW would apply these regulations to all schools and colleges that were receiving federal 
funds. All colleges and universities were given a period of three years to come into compliance 
with Title IX regulations. The regulations included two main areas that impacted college 
athletics: the section on financial aid and Section D, simply labeled “athletics”, which has four 
subsections.  
The regulations regarding athletic scholarships require: 
(1) To the extent that a recipient awards athletic scholarships or grants-in-aid, it 
must provide reasonable opportunities for such awards for members of each sex in 
proportion to the number of students of each sex in proportion to the number of 
students of each sex participating in interscholastic or intercollegiate athletics. 
(2) Separate athletic scholarships or grants-in-aid for members of each sex may be 
provided as part of separate athletic teams for members of each sex to the extent 
consistent with this paragraph and § 106.41 (Title IX, 1975, 34 C.F.R. § 106.37(c)) 
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In Section D. Athletics, the general regulations read much like the statute itself: 
General. No person shall, on the basis of sex, be excluded from participation in, be 
denied the benefits of, be treated differently from another person or otherwise be 
discriminated against in any interscholastic, intercollegiate, club or intramural 
athletics offered by a recipient, and no recipient shall provide any such athletics 
separately on such basis (Title IX, 1975, 34 CFR § 106.37 (a)). 
The regulations further provided that equal opportunity did not require co-ed teams, and 
explained when it was possible for a member of the opposite sex to try out for a team: 
Separate teams. Notwithstanding the requirements of paragraph (a) of this section, 
a recipient may operate or sponsor separate teams for members of each sex where 
selection for such teams is based on competitive skill or the activity involved is a 
contact sport. However, where a recipient operates or sponsors a team in a particular 
sport for members of one sex but operates or sponsors no such team for members 
of the other sex, and athletic opportunities for members for that sex have previously 
been limited, members of the excluded sex must be allowed to try-out for the team 
offered unless the sport involved is a contact sport. For purposes of this part, contact 
sports include boxing, wrestling, rugby, ice hockey, football, basketball, and other 
sports the purpose or major activity of which involves bodily contact (Title IX, 
1975, 34 CFR § 106.37 (b)). 
The regulations further explained what equal opportunity for participation, and how 
opportunity for participants would be measured by equal treatment: 
Equal Opportunity. A recipient which operates or sponsors interscholastic, 
intercollegiate, club or intramural athletics shall provide equal athletic opportunity 
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for members of both sexes. In determining whether equal opportunities are 
available the Director will consider, among other factors: (1) Whether the selection 
of sports and levels of competition effectively accommodate the interests and 
abilities of members of both sexes; (2) The provision of equipment and supplies; 
(3) scheduling of games and practice time; (4) travel and per diem allowance; (5) 
opportunity to receive coaching and academic tutoring; (6) assignment and 
compensation of coaches and tutors; (7) provision of locker rooms, practice, and 
competitive facilities; (8) provision of medical and training facilities and services; 
(9) provision of housing and dining facilities and services; (10) publicity. Unequal 
aggregate expenditures for members of each sex or unequal expenditures for male 
and female teams if a recipient operates or sponsors separate teams will not 
constitute noncompliance with this section, but the Assistant Secretary may 
consider the failure to provide necessary funds for teams for one sex in assessing 
equality of opportunity for members of each sex (Title IX, 1975, 34 CFR § 106.37 
(c)). 
The regulations also provided notice to schools that they needed to address inequities 
immediately: 
Adjustment period. A recipient which operates or sponsors interscholastic, 
intercollegiate, club or intramural athletics at the elementary school level shall 
comply fully with this section as expeditiously as possible but in no event later than 
one year from the effective date of this regulation. A recipient which operates or 
sponsors interscholastic, intercollegiate, club or intramural athletics at the 
secondary of post-secondary school level shall comply fully with this section as 
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expeditiously as possible but in no event later than three years from the effective 
date of this regulation (Title IX, 1975, 34 CFR § 106.37 (d)). 
These regulations provided the benchmark for how compliance with Title IX should be 
established, and gave the institutions a specific period for adjustment, yet very few schools 
appeared to take action. 
Three-Part Test 
 Although the regulations clearly mandated equal participation opportunities in athletics 
programs, many administrators were still unsure exactly how to measure whether they were 
providing equal participation opportunities.  In 1979, the Office for Civil Rights in the US 
Department of Education issued a policy interpretation including a tripartite explanation. 
According to the Policy Interpretation, the three part test requires the school to achieve at least 
one of the three parts in order to be considered Title IX compliant. These three parts consist of: 
“(1) whether intercollegiate level participation opportunities for male and female 
students are provided in numbers substantially proportionate to their respective 
enrollments; or 
(2) Where the members of one sex have been and are underrepresented among 
intercollegiate athletes, whether the institution can show a history and continuing 
practice of program expansion which is demonstrably responsive to the developing 
interest and abilities of the members of that sex; or 
(3) Where the members of one sex are underrepresented among intercollegiate 
athletes, and the institution cannot show a continuing practice of program 
expansion such as that cited above, whether it can be demonstrated that the interests 
   
 
 10 
and abilities of the members of that sex have been fully and effectively 
accommodated by the present program” (Policy Interpretation, 1979). 
The institutions themselves are responsible for complying with Title IX standards 
and regulations. The Office of Civil Rights (OCR) is responsible for enforcing these 
regulations. The OCR also has the authority to develop any and all policies they see fit 
for the regulations they enforce. Under the Title IX landscape, if there are discrepancies, 
it is expected that the athletes and/or coaches will file a complaint or a lawsuit if they 
want change to happen. It is one of the few systems that relies on the oppressed to keep 
the powers that be in check.  
With knowledge of the expectations for Title IX compliance and the threat of an 
OCR investigation or federal lawsuit for non-compliance, women’s intercollegiate 
athletic participation grew.  According to Brake (2004), in 1971 there were 294,000 
female athletes in the country, and by 2004 that number had grown to 2.8 million. 
According to Acosta and Carpenter (2014), in 2014 there were 9581 women’s 
intercollegiate teams found in the NCAA, which was an increase of over 300 since 2012. 
This means there was an average of 8.83 teams offered per school at the NCAA level, 
when in 1970 there was just an average of 2.5 teams per school. However, the 
predominance of males in athletics remain, especially in athletic leadership. As of the 
2014 study, only 23.3% of athletic directors were women, which was an all-time high. 
Additionally, 42% of coaches of women teams were women and just 3% of men’s teams 
were coached by women (Acosta & Carpenter, 2014). Additionally, the 2016 Olympics 
brought the record high number of female athletes to any Olympic competition, 5,176 
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athletes, which was roughly 45% of all athletes (Women in the Olympic Movement, 
2018).  
Title IX Research   
Since the passing of Title IX in 1972, there have been numerous research studies 
conducted to determine the nature of college athletics. There have been studies that tackle gender 
discrimination as a whole, stereotypical treatment, overall non-compliance, differences in 
budgets and funding, media coverage both on campus and in the public media, athletic identities, 
and overall benefits of athletic participation. These studies have furthered the discussion of 
equity in collegiate athletics as a whole. 
Non-Compliance 
Significant academic research has been conducted relative to Title IX.  In a report by the 
NCAA (2017), it was noted that while women made up 54% of college students, they only made 
up 43% of college athletes. A study was conducted by Anderson, Cheslock, and Ehrenberg 
(2006) to determine the level of noncompliance with Title IX across all divisions. They 
measured schools using the proportionality gap, then investigated why some institutions 
performed better than others do on this scale. With data from 700 institutions, they found 82-
89% of schools were not in compliance with Title IX standards, which was a reduction from 90-
93% previously. This makes it evident that a large majority of the schools are out of compliance, 
with an average of a 15% proportionality gap for all institutions. When focused on the gender 
equity compliance quotient formula, it was discovered that NCAA schools typically had 
compliance scores that ranged from 0.6173 for Division I institutions to 0.7653 for Division III 
institutions. Additionally, there have been little to no repercussions enacted for colleges and 
universities that do not comply with Title IX standards; no institution in the NCAA has ever been 
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punished with the maximum penalty of withdrawing federal funding, despite continuing non-
compliance. There have been numerous fines, court orders, and injunctions to fix inequities, and 
even damages paid to coaches and athletes who suffered from intentional discrimination at the 
hands of the athletic department (St. Hilaire, 2016). Gender equity in athletics will continue to be 
a heavily discussed topic because of lack of standards and policies to enforce the actual treatment 
of female athletes (Hoeber, 2008).  
Budget/Funding 
Title IX states that a proportionate amount of funding is required to provide equitable 
treatment and benefits. Title IX states that discrepancies in cost are allowed so long as each 
athlete is getting the same quality of treatment and benefits. A study by Mumford suggested 
strategies that two-year schools could use to guide their efforts to achieve gender equity – one of 
which being evaluating the football budgets. While it is a sport that takes a large budget to 
operate and requires a lot of scholarships, it should not take over one-third of the athletics budget 
(Mumford, 2006). Frazier and Caines (2015) found that from 300 schools studied (when football 
is excluded from the data) there were no significant differences in expenditures between male 
and female athletes. The Battle for Gender Equity in Athletics: Title IX at Thirty (2002)  found 
that women’s sports in Division I, on average, get only 34% of the overall athletics budget. 
Specifically, St. Hilaire (2016), in a study organized to investigate whether gender inequality 
continues to exist in women’s collegiate athletics after over 40 years since the enactment of Title 
IX, found a great imbalance between scholarship money for male and female athletes. She 
discovered that male athletes received roughly 36% more scholarship dollars than did female 
athletes. Additionally, there are little to no repercussions for schools that violate these policies. 
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To be exact, no institution in the NCAA has ever had federal funding removed for not complying 
with Title IX.  
 As the first study of its kind, research was done to determine the level of Title IX literacy 
among college coaches. Staurowsky and Weight found that most college coaches have the basic 
knowledge of the application and extent of the law, but have not been formally educated about 
Title IX. Additionally, most coaches showed a desire to learn more about the regulations and 
have meaningful discussions about the issues at hand. The authors stated that the lack of formal 
Title IX education may explain some of the tension around gender equity in intercollegiate 
athletics. Additionally, they found that many institutions either ignored or were unaware of the 
need for a Title IX officer on their campus; this resulted in a lack of formal processes for 
ensuring Title IX understanding and follow up. As a group that plays a strong advocacy role for 
their student athletes, Staurowsky and Weight suggest a formal education and certification 
process related to Title IX, similar to that of recruiting regulations.  
Media Coverage 
Female athletes, both on the national level and collegiate level, are continuously 
struggling for media coverage and Title IX requires that schools publicize their men’s and 
women’s athletics programs equally. Mass media is one of the most influential agents in society 
that glorifies the concept of masculinity (Jones, Murrell, & Jackson, 1999). Huffman (2004) 
performed a 10-year study on campus media coverage which found that men received 88.2% of 
airtime, while women get roughly 8.7% of airtime – men's sports reports outnumbered women’s 
sports stories by a ratio of 6 to 1. Additionally, women made the front page of the sports section 
only 12 days a month, and were only ten percent of the total sports section coverage. On the staff 
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side, women comprised just 10% of the sports section staff and 13% of editors in sports 
departments.  
In her research, Kane found that female beach volleyball players, divers, and marathon 
runners would get more media attention regarding their outfits than their actual performance or 
competition (Kane, 2011). Additionally, coverage of female athletes is often rooted in sexism, 
racism, homophobia, and ageism. While males are traditionally shown on covers in their 
uniforms or athletic equipment, females are often shown with naked bodies or in sexy and 
glamorous poses (Pye & Stroud, 2011). While the media may not purposefully trivialize 
women’s sports, there are several instances that media favored men’s sports and masculinity 
(Cooky et al., 2013). In a similar study, Martinson found that despite some progress, media 
coverage of female sports was less than 5%, meaning it could be easy to assume that women’s 
sports are not popular (Martinson, 2014). 
A study on Olympic sports alone reaffirmed that male sports received not only far more 
media coverage, but more broadcasting airtime and more fees of broadcasting rights (Yu, 2009). 
Delorme (2014) performed a study on the Summer Olympic Games from 1984-2008 to examine 
the differences on media reports per sex. When the media reports about female athletes, 
stereotypical language is often used. Elite female athletes of the same caliber as NFL 
quarterbacks do not receive the same treatment from the media. 
Women have been reported mostly on their physical appearance rather than their athletic 
ability or performance. Images and reports fail to accurately represent women’s sport by over-
analyzing their physical appearance. Women’s sporting achievements have been devalued and 
criticized by the media. Results of the study showed that female athletes are underrepresented, 
quantitatively, by all forms of media compared to male athletes; women were reported more 
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qualitatively (Delorme, 2014). Females consist of almost half of sport participation, yet they get 
less than 10% of media coverage (Hall, 2016).  
Literature provides different mechanisms which aid in the media’s attitudes and 
viewpoints of female athletes. Narrative focus, linguistic choices, and low media attention 
influence these attitudes and viewpoints. This research reviews media’s portrayal, stereotypes, 
and factors increasing gender bias (Sherry, Osborne, & Nicholson, 2016).  
On an advertisement basis, St. Hilaire (2016) found vast differences in sports apparent 
and equipment catalogs marketed to collegiate athletes. In another study, she also found that 90% 
of student-athletes felt there was not enough media coverage of female sports. As St. Hilaire 
(2016) stated, consistent marginalization of female athletes by the media can have a profound 
effect on these women.  
Athletic Identities 
As studies regarding Title IX furthered, athletic identities began to be researched; both 
masculinity and femininity have been discussed. Jones and Greer (2011) conducted a study to 
determine the effects of feminine appearance on audience perceptions of female athletes and 
women’s sports. They put together a survey and distributed it to a random sample of students at a 
university. There were four different surveys with four different news stories and photographs 
attached. The photograph was used to examine the differences in masculinity and femininity. 
Results suggested feminine appearance in sport, resulted in more interest by males (Jones et al., 
2011).  
As females in a predominantly male industry, attention has been drawn to how these 
females perceive their body images. Krane (2001), stated that strong, athletic women would need 
to maintain a beautiful and acceptable appearance in order to conform to the hetero-sexist norms. 
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Female student athletes are more likely to report problems with accepting their athletic body and 
fitting into society's expectations (Steinfeldt el al., 2011). For some female athletes, seeing 
themselves as part of the larger group of ‘female athletes’ contributed to forming their self-
identities (Delorme, 2014). Literature points to the conclusion that female athletes’ experiences 
and perceptions of themselves stem from power relations and social position, in addition to how 
female bodies are portrayed around them (Bennett, 2016). Because many female athletes have 
been sexualized by the media, these women are at a higher risk for eating disorders. While this is 
the case with many female athletes, there are also complete opposite cases: there are female 
athletes who embrace and take pride in their muscular bodies and athleticism. A conflict 
occasionally occurs between athletic and social identities, where these athletes embrace their 
athleticism during competition, but despise it in social settings (Bennett, 2016). 
Researchers studied the relationship between gender norms, sport participation, and 
perceptions of body image among female student-athletes and non-athletes. Many female 
student-athletes reported conforming to masculine characteristics such as winning, risk-taking, 
and aggression. This study indicated female student-athletes have lower levels of body esteem 
compared to non-athletes. Literature suggests lower levels of performance correspond with lower 
levels of body esteem (Steinfeldt, Zakrajsek, Carter & Steinfeldt, 2011).   
A study done by St. Hilaire (2016), focused on the difference in names of male and 
female collegiate team names by determining the proportion of colleges and universities that 
used separate names for women’s and men’s teams.  
A vicious cycle has been created in sport; encouraging masculinity means excluding 
those who do not fit perfectly into that ‘box’ (Meán, 2008). Lockhart (2012) believes female 
athletes in this decade still feel as though they are on the outside of the athletic world. He stated 
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biases exist today by the sole fact that males are more strongly associated with elite athletics than 
women. Before 1970, it was generally believed that women’s bodies could not handle vigorous 
activity, both physically and emotionally. Insults like 'you throw like a girl' are said to make the 
athlete feel inferior, implying female athletes are not as talented as their male counterparts. Boys 
are expected to excel when they start playing a new sport, while girls are not expected to do the 
same. Elite women athletes struggle with femininity due to lack of time to put into their image, 
larger body parts due to muscle mass, not being able to fit into store sizes, and large appetites 
(Bennett, 2016).  
Female athletes are most often stereotyped by their sexual orientation (McClurg & 
Blinde, 2002). Literature also presents that if women attempt to assimilate to the masculine 
culture, they are then labeled once more as lesbians, which results in different types of exclusion 
(Meán, 2008). In a study done regarding sexual prejudice in sport participation, it was 
determined that female athletes were reluctant to participate if their coaches were labeled as gay 
or lesbian. Additionally, their parents were less likely to allow them to continue to play for a 
homosexual coach (Sartore & Cunningham, 2009). While 1 in 10 Americans is either gay, 
lesbian, or bisexual, and there are homosexuals in every profession, athletes are most likely to be 
labeled in a negative fashion (Gorjestaini, 2010).  
A study performed by Stone and McWhinnie (2008) experimented with subtle and blatant 
cues and effects on golf putting performance. They found blatant cues and having a male 
experimenter present affected the woman’s performance. Hively and El-Alayli (2014) performed 
a study to examine stereotype threat and effects on performance Gender stereotypes are evident 
in media coverage, referee’s calls, and funding of women’s athletic programs. Hively and Alayli 
analyzed different studies regarding golf putts Subtle cues did not have effect on overall 
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performance. Hively and Alayli performed an experiment on stereotype threat and the influence 
on men’s and women’s ability in sports. They found stereotype threat did not affect performance 
or ability. However, they found gender stereotypes regarding athleticism influenced women 
more than men (Hively et al., 2014).  
Studies have also been performed in sports that are less publicized; one specific study 
was performed on female surfers, because surfing is a predominantly male sport. Like in many 
other sports, many male surfers look at female surfers as “wasting space or waves”, thus treating 
women differently than they treat their male counterparts. Women surfers have adopted 
strategies to mark their territory in surfing space, and to prove they have just as much right to be 
there. Women continually face “subcultural barriers” in sports every day, yet many athletes have 
formed strategies to overcome these. Surfing is one of few sports that does not have formal rules 
and regulations that prevent women and men from competing against each other, but that does 
not mean that exclusion does not occur. Other sports, like skating and windsurfing, have 
exclusionary practices of their own, suggesting associations between masculinity and high 
performance (Comley, 2016).  
Benefits and challenges of participation in athletics 
Women are given less of an opportunity to participate in athletics than men, yet the 
positive effects of participation are evident (O’Reilly & Cahan, 2007). Another author found 
reduced risk of obesity, ceasing smoking behavior, developing greater confidence dealing with 
life challenges, and earning better grades as additional benefits to sport participation (Cano & 
Sidransky, 2006). Female student athletes report higher graduation rates than both the general 
student body and the female student body. They have higher states of psychological well-being, 
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higher levels of confidence and self-esteem, and lower levels of depression. Additionally, female 
athletes are less likely to have teen pregnancies (St. Hilaire, 2016).  
In a study that examined 63 Division I female athletes’ perceptions of effectiveness of 
Title IX and gender stereotypes related to their athletic experience, it was found that female 
athletes still experienced performance and behavioral related stereotypes and biases while 
participating in athletics. Athletes expressed the existence of various gender differences in how 
athletic achievement was both perceived and recognized. This study also attempted to detail the 
need to continuously reduce the existing stereotypes and biases surrounding collegiate athletics 
(Rayburn et al., 2015).  
Female sports are not as well respected and are perceived as secondary to male sports 
(Carty, 2005). Males are perceived to be strong, dominant, independent, and athletic, whereas 
females are supposed to be quiet, obedient, and nurturing. These stereotypes are embedded in the 
sports realm (Harrison et al., 2009). Sports have always been associated with male superiority, 
masculinity, and masculine domain (Sage & Eitzen, 2013). Due to common stereotypes and 
misconceptions, female athletes are often faced with stereotypes that are imposed on them. 
People generally believe that both men and women have specific gender roles they should fulfill. 
In addition, females are more threatened by the notion of “dumb jock” than their male 
counterparts (Harrison et al., 2009). Females are often perceived as the weaker gender in various 
aspects such as physicality, mentality, and emotion (Sage & Eitzen, 2013). In addition to the 
previously stated stereotypes, female athletes are perceived as inferior to males in both athletics 
and gender related sports images. These misconceptions somewhat portray that women are better 
suited to play sports such as figure skating and tennis, because they have a more feminine appeal. 
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Female athletes have to prove themselves time and time again to overcome these barriers, 
stereotypes, and notions about their physical appearance and athleticism (Rayburn et al., 2015).  
St. Hilaire conducted a study in 2016 that surveyed former and current female college 
athletes to determine their perspectives of gender bias in college sports. She found that 62% of 
these women reported that they had encountered some type of gender bias, while 21% reported 
they had not. One of the most common themes from survey responses was gender stereotyping. 
Specifically, some of the statements reported were:  
“People think that women are less skilled at soccer than men” 
“I have been underestimated by males that I’ve played with due to the fact that I am a 
girl” 
“Because I was a college athlete a lot of people assumed that I was a lesbian with no 
reasoning besides the face that I enjoyed playing sports” 
Another common theme stated by these student-athletes was the disproportionate fan 
base of men versus women’s sports: 20% felt there is a lack of fan support for women’s sports. 
There were frustrations over allocation of funding and use of facilities stated, with 39% of 
respondents conveying concerning around field space and funding. 69% felt they had been held 
back or limited in abilities solely due to being a female athlete, and 29% felt they had been 
offered fewer opportunities to participate in sports. 56% of responses reflected the theme that 
sports are dominated by males and women are viewed as second class athletes. The study survey 
responses wrapped up to show that 90% of these women felt there was not enough media 
coverage of female sports. From these results, it is clear to see that gender bias still affects the 
way females perceive themselves as athletes and that a vast majority felt discriminated in some 
way (St. Hilaire, 2016).  
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Careers in Athletics 
The Gender Equity in College Coaching and Administration Report of 2008 sought to 
provide detailed information on the perceptions and concerns of female student-athletes, 
coaches, administrators, and officials regarding careers for females in intercollegiate athletics. 
Their major goal was to outline the factors that influence women’s careers, motivate women to 
seek careers in intercollegiate athletics, and to identify potential obstacles institutions may face 
in recruiting and retaining women. The report found that female student athletes have career 
interests outside of intercollegiate athletics; they stated desire for a higher salary, the time 
requirements, and the preference of a nine to five position as factors for choosing not to pursue a 
career in intercollegiate athletics. Having no interest beyond playing, burn out, and salary were 
identified as the top three reasons why female student-athletes believe women do not enter 
careers in intercollegiate athletics (Bracken, 2009).  
On the coaching side, respondents indicated that a university’s support of women’s 
athletics programs is the most important factor in their decision to accept a position in athletics. 
Involvement as a female student-athlete was also associated with interest in athletics careers. 
While a majority of coaches indicated overall satisfaction, many indicated dissatisfaction with 
the equality of the sexes within athletic departments and salary. Administrators also found some 
dissatisfaction with the gender equality within athletics departments and the equality of race and 
ethnicity in athletics departments, while officials felt the same way (Bracken, 2009). 
Coaches 
 Naturally, Title IX influenced those who coach female athletes, and female coaches alike. 
LaVoi (2017) conducted a study to “document and benchmark the percentage of women coaches 
of women’s teams in college athletics”, to provide evidence that will help recruit and retain 
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female coaches, to track effectiveness of initiatives aimed at increasing percentage of women 
coaches, and to bring awareness to this situation. The study found there was no net gain of 
women coaches from the previous year, and that two sports still held only male coaching overall 
(water polo and alpine skiing).  
Field hockey, lacrosse, and golf continued to have the highest majority of female head 
coaches. At the collegiate level in 2016, 16.9% of athletic directors were women, while 44% of 
head coaches of female teams were female, and only 2% of the coaches of male teams were 
female (St. Hilaire, 2016). 
Pay 
While expenditures are a large problem for student athletes, so is pay in the professional 
and coaching world. Coaches of women’s teams are paid less than half of what men’s teams' 
coaches are paid (Lockhart, 2012). Comley (2016), in a study done on surfing, found that 
professional female surfers make much less than their male counterparts. Specifically, for every 
$100,000 that male surfers earn, female surfers earn roughly $40,000. It was found that only one 
sport, tennis, pays male and female winners roughly the same amount (Hall, 2016).  
Theoretical Foundation 
Feminism has been a source of heated debate for many years. Feminist theory itself aims 
to ensure the equal treatment of both sexes and genders. In comparison, conflict theory focuses 
on the unequal distribution of power and resources, while feminist theory studies power related 
to gender. The key ideas relative to the feminist theory focus on the discrimination and exclusion 
on the basis of sex and/or gender, objectification, economic inequality, power, or gender 
stereotypes (Crossman, 2017). These differences date back thousands of years, before gender 
roles were even recognized. Unfortunately, many people believe feminist theory focuses 
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exclusively on female benefit, while ignoring males; however, this is untrue. Feminism promotes 
the equality for all genders, not superiority, to address the inequities created because women 
have been the victims of discrimination throughout history. The sociology behind the feminist 
theory pushes to discover why women face limitations when they claim the right for equality.  
This theory, in combination with the male model theory, could explain the lack of gender 
equity in intercollegiate athletics. Biological explanations were once used to justify differences 
between the genders within athletics. Sports requiring strength, aggression, and physical contact 
were seen as masculine activities, while other sports were seen as more feminine (Levinson & 
Christensen, 2005). The athletics landscape is still very gendered, with its roots based in gender 
roles. As previously stated, males often promote their masculinity while succeeding in athletics, 
while females are said to have rejected their femininity to succeed in their respective sport. This 
theory may explain why female athletes are usually marginalized, have fewer resources, less 











   
 





CHAPTER THREE: METHODOLOGY 
Research Design 
Survey data were collected from a national sample of NCAA division I, Power 5 head 
and first assistant coaches to assess perceptions of gender discrimination on their campuses. The 
Institutional Review Board approved this study as “exempt”. 
Participants 
      Head and assistant coaches employed in secondary schools across the nation were invited 
to participate in this survey. E-mail addresses of these coaches were compiled from publicly 
accessible school websites during the 2018-2019 school year. On March 4, 2019, e-mail 
invitations were sent to 1,248 college coaches inviting them to complete a web-based survey 
(Qualtrics, LLC) on gender discrimination within athletics on their campuses. Two follow-up 
invitations were sent one and two weeks after the initial distribution. 
A total of 243 surveys were started in the Qualtrics system, yielding a response rate of 
19.5%.  
Survey Design 
            The questionnaire was created by members of the research team to assess overall gender 
discrimination within a campus’ athletic department. The twelve components from this document 
are outlined in Table 2. All of the questions on the survey fell into one of four categories: Likert 
scale questions, check all that apply, open-ended questions, and multiple choice. The full survey 
can be found in Appendix A.   
 
   
 






Validation efforts included internal, external and expert content validity. Two experts in the 
field of Title IX and gender discrimination, as well as survey distribution, were consulted for 
feedback on the clarity, relevance and importance of the questions. 
Data Analyses 
Data was analyzed through SPSS. Descriptive statistics were taken for the sample. 
Frequency was recorded for many of the questions to determine how many of the coaches felt a 
certain way about the questions. Additionally, a one way ANOVA was run for questions to 
determine differences between male and female responses. The two open-ended questions were 














   
 





CHAPTER IV: RESULTS 
Demographics 
 A sample of 1,247 coaches were emailed a 20-question survey; 242 coaches of women’s 
teams in the Power 5 conferences participated in some or all of this survey. Of those who 
answered the demographic questions (n = 180), one hundred and fifty nine respondents were 
white (69%), eight respondents were black (4%), five were Asian (3%), one was Native 
Hawaiian or Pacific Islander (<1%), and an additional seven responded as other (4%). The 
identified genders of the respondents were close in numbers, with 81 being male (45%), and 88 
identifying as female (49%), while 11 chose not to answer. While 49% of the respondents 
identified as female, research shows that less than half of the population of Division I coaches of 
female teams are female (NCAA, 2017). The largest percentage (18%) of participants were 
volleyball coaches (n = 29), and swim coaches were the next largest group of participants (12%) 
with 19 respondents. There were zero respondents from bowling, skiing, and triathlon. An 
overwhelming percentage (51%) of the participants were head coaches of their programs (n = 
91), 56 were assistant coaches (31%), and 32 were associate head coaches (18%). The average 
number of years coached was 18.08. As for conference reporting, the largest percentage (26%) of 
respondents came from the ACC (n = 47), 21% from the PAC-12 (n = 38), 20% from the BIG-10 
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Research Question 1: Do coaches of female athletes believe gender discrimination exists on their 
campus? 
 
A series of questions were asked in the survey to address the whether or not coaches of 
female athletes believe gender discrimination exists on their campus, their perception of athletic 
administration commitment to equal opportunity and treatment for male and female athletes, and 
institutional achievement of equal treatment. Participants were asked to rate the extent to which 
they agreed or disagreed with statements regarding their institution and athletic department. 
Responses for five statements were measured using the following five point Likert Scale: (1) 
strongly disagree, (2) disagree, (3) neither agree nor disagree, (4) agree, and (5) strongly agree; 
The two statements with the highest mean indicate a positive trend for gender equity in athletics 
at the intercollegiate level. “Opportunities for athletic participation by male and female student-
athletes are distributed proportionally to the overall enrollment of men and women at my 
institution” resulted in the highest mean (M = 3.90, SD = 1.035), with 10 respondents reporting 
strongly disagree, 18 reporting disagree, 26 reporting neither agree nor disagree, 116 reporting 
agree, and 69 reporting strongly agree. “My institution/athletic department has demonstrated a 
real commitment to achieving gender equity in the athletics program” produced the next highest 
mean (M = 3.80), with 7 responses at strongly disagree, 29 at disagree, 35 neither agree nor 
disagree, 98 at agree, and 67 at strongly agree. Both of these means indicate a trend with a mean 
above 3 (neither agree nor disagree) which signifies participants agreed with these statements, 
getting closer to gender equity at these institutions. The lowest mean resulted from the statement 
“a women’s sport team has been added to the athletic program at my institution within the last 
four years in order to comply with the Title IX requirements and to reflect program expansion (M 
= 2.37), with 69 respondents indicating strongly disagree, 68 indicating disagree, 59 indicating 
neither agree nor disagree, 27 reporting agree, and 15 reporting they strongly agreed with this 
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statement. This mean, closer to two (“disagree”) indicates the majority of institutions have not 
added a program in the last four years. Means and standard deviations of all five statements can 










Additionally, in order to answer whether or not these coaches believe gender 
discrimination exists on their campuses, we asked coaches if women’s teams were referred to 
differently than men’s teams by giving the example that one school may refer to the women’s 
teams as “Lady xxx”. Of the 237 respondents to this question, 36 (15%) answered yes, while an 
additional 13 (5%) responded maybe. Those who answered yes or maybe were prompted to 
explain how their teams were referred to as opposed to the male teams on campus. Thirty-three 
(33) coaches gave further explanations, with an overwhelming percentage (70%) stating their 
team name had “Lady” added in front of it; examples were used, such as Lady Cards, Lady Vols, 
and Lady Lions.. One coach went on to explain that some teams on their campus have Lady 
added to their team name out of their own desire, stating “…it’s because of their desire to be 
called ladies and not considered a negative term. To the contrary. …if the team desires to do that 
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and not because of a political agenda.” Additionally, three coaches discussed that their teams 
were referred to as the “Women of Troy”; which poses a different name altogether for women’s 
teams. It can be assumed that men’s teams on this campus are referred to as the Trojans, while 
women’s teams are called “Women of Troy”.  
Coaches were also asked if they have encountered any type of gender bias in athletics. Of 
the 235 who answered this question, 153 (65%) responded either “probably yes” or “definitely 
yes”, while an additional 23 respondents chose “might or might not”. The mean answer was 
close to “probably yes” (M = 2.34). Coaches who answered “probably yes” or “definitely yes” 
were then prompted to further describe the discrimination or gender bias experienced; 81 
coaches gave answers describing their experiences. Of the 81 responses, 15 themes were 
identified. Most notably, 23 coaches (28%) discussed lack of pay for female coaches as 
compared to their male colleagues.  One coach specifically pointed out that her salary was not 
comparable to that of men’s coaches despite a higher winning percentage over time.  Another 
coach shared that her exact male counterpart (both assistant coaches) on her own staff is paid 
more. Additionally, 27% (n = 22), of the coaches discussed lack of resources for their team. One 
coach pointed out that it seems schools are sponsoring sports only to be Title IX compliant, but 
will not give them any resources in order to be successful; another coach of a women’s golf team 
stated that the men’s golf team at this institution had memberships to the local golf club, while 
the women’s team did not. Twenty one (26%) of the respondents discussed differential treatment 
by either the athletic department or administration. Most notably, a coach discussed that female 
coaches at her institution were given books on coaching by the athletic director, while male 
coaches were not given any such books. Additionally, another coach explained a situation in 
which five programs were cut from a previous institution – the four male coaches were given 
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other administrative positions in the department, but she, the only female head coach, was not.  
The Athletic Director explained “since she was married, she didn’t need a job to take care of her 
family, but the men did.”  
Another respondent described differential treatment of coaches within the athletic department in 
great depth: 
“I think there is a complete double standard with how women and men are allowed 
to coach. Female coaches are well aware that if they are coaching their athletes to 
be their best and pushing them by following normal coaching standards like 
everyone else that it could lead to a complaint or two and that pattern has led to the 
women being fired. The females feel that they have to change their style or risk 
being fired. I second guess myself every day. The administration reacts differently 
to male and female athlete complaints. The females are going to complain more 
often and the admin over reacts or legitimizes those complaints without real basis 
for doing so and they underreact or don't react to the male complaints. A female 
coach will be investigated and a male will not be or the grievance policy that is in 
place will not be followed because the female athlete will claim fear or intimidation. 
The process is flawed because of bias. I also think there is a strong resentment 
towards outspoken, strong women. If a woman asking for equal treatment and 
support for their athletes they are seen as high maintenance, combative, never 
satisfied and the male is seen as passionate and that they love their guys on the team 
that is why they do that. It causes the women to be very hesitant to speak up and 
frustrated.” 
 
Opportunities to coach was another theme discussed by 16 coaches, 11 of whom were 
male and 5 of whom were female. The male coaches stated there were less opportunities to coach 
female athletes as a male coach than their female colleagues, while five female coaches stated 
there were less opportunities in the coaching world as a female. Resentment of strong female 
coaches, coaching style leeway, lack of recognition, lower budgets, traditional gender roles, and 
scheduling issues were also discussed as points of gender discrimination these coaches have 
experienced. A list of the most discussed themes by coaches can be seen in Table 3.   
 
 












Discrimination in funding was also apparent as more than half of the 187 respondents, 
53% (n = 99) responded either “definitely yes” or “probably yes” that women’s teams receive 
less funding than their male counterparts, while an additional 21% (n = 41) were unsure.  
Research Question 2:  Do coaches of women’s teams perceive differential treatment based on sex 
in various program components? 
 
Research question 2 measured perceptions of differential treatment based on sex in the 
following variables: admissions, athletic scholarships/financial aid, participation opportunities, 
equipment and supplies, scheduling of games and practice time, travel and per diem allowance, 
opportunity to receive coaching, academic tutoring, strength and conditioning and other support 
services, provision of locker rooms, practice and competitive facilities, provision of medical and 
training facilities and services, provision of housing and dining facilities and services, publicity, 
recruiting, and assignment and compensation of coaches and dedicated support staff” four 
separate questions were asked with multiple parts. These questions were measured using the 
following five point Likert Scale: (1) women very advantaged, (2) women slightly advantaged, 
(3) women and men equal, (4) men slightly advantaged, and (5) men very advantaged. When 
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asked to rate the availability of these categories, the majority of coaches answered that men and 
women were equal in all categories except advertising and school newspaper coverage, which 
the largest percentage of coaches felt men were slightly advantaged. When asked to rate the 
quantity/amount available of these categories, the majority of coaches again felt that most 
women and men were equal. When asked to rate the quality available from these categories, the 
majority of coaches again responded that men and women were equal. Finally, when asked to 
rate the priority of these categories, the majority again felt that men and women’s teams were 
equal. For all of these questions, the next largest percentage after men and women equal were all 
men slightly advantaged. Full results from these questions can be found in Table 7, 8, 9, and 10. 
They were also asked if they felt women’s athletics gets equal publicity to men’s athletics 
on their campuses; of the 187 who answered this question, 111 (59%) coaches said probably not 
or definitely not, while an additional 19 were unsure.   
Research Question 3:  To what degree do perceived inequities impact female athletes’ abilities to 
receive the full benefit of this extended educational opportunity? 
 
Coaches were asked to rate impact on the following 5 point Likert Scale: (1) no impact, 
(2) little impact, (3) not sure, (4) moderate impact, and (5) high impact. Fifty-four coaches (29%) 
were unsure while an additional 87 answered either little or no impact, resulting an average 
answer around little impact (M = 2.58). Additionally, coaches were asked to rank the top three 
areas of inequities at their institution. The three overwhelming areas of inequities were provision 
of locker rooms, practice & competitive facilities, publicity and social media, and assignment 
and compensation of coaches and dedicated support. The full list of rankings can be seen in 
Table 4.  
 
 















Research Question 4:  How do coaches of women’s teams perceive the athletics administration’s 
commitment to equal opportunity and treatment for male and female athletes? 
 
Coaches were asked directly to rate how strongly they agreed with the following 
sentence: “My institution/athletic department has demonstrated a real commitment to achieving 
gender equity in the athletics program.” 165 coaches (70%) either agreed or strongly agreed with 
this statement. “A women’s sport team has been added to the athletic program at my institution 
within the last four years in order to comply with Title IX requirements and to reflect program 
expansion” was the only statement from this question that the majority (57%) of coaches either 
chose they disagreed or strongly disagreed. When directly asked if these coaches believe their 
athletic department is in compliance with Title IX, the results were far skewed toward definitely 
or probably yes. Of the 237 responses, 89 chose definitely yes, 80 chose probably yes, and 54 
chose in some areas, but not all. Themes from the gender bias qualitative question can also be 
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examined in order to determine athletic administration’s commitment to equal opportunity. The 
mere fact that 20 of the respondents from that question discussed different treatment by athletic 
department in a negative fashion reflects that these are conflicting answers, as only 5% of the 
respondents said probably or definitely not when asked if their department was in compliance 
with Title IX. These questions also helped determine how these coaches rated their institution’s 
achievement toward equal treatment. Full results of these questions can be seen in Table 5 
below. 
 
Research Question 6: Are there differences in perceptions between male coaches of women’s 
teams and female coaches of women’s teams?  
 
A one-way analysis of variance (ANOVA) was conducted for all questions examining 
perceptions of gender discrimination to uncover any statistical differences between men and 
women respondents. Of the 243 respondents to the survey, only 180 provided their gender 
identity.  Due to survey questions with multiple sub parts, there were 54 possible questions to 
analyze for statistical differences. Utilizing an alpha level of p < .05, 43 yielded significant 
values less than 0.05; 23 of these questions yielded a significance level of 0.001 or less. When 
asked to rate whether or not their institution/athletic department has demonstrated a real 
commitment to achieving gender equity in the athletics program on a scale of (1) strongly 
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disagree to (5) strongly agree, a significant main effect was found, F(1, 234) = 12.56, p < .0001, 
indicating a great difference between male and female answers. The means differed by almost a 
full point, male M=4.14 while female M=3.49, meaning men were more likely to either agree or 
strongly agree (4 and 5 on the scale, respectively), while women were not. Additionally, a 
significant main effect was found, F(1, 235) = 17.07, p < .0001 when asked if their department 
was in compliance with Title IX showed varying answers. The five point Likert Scale of this 
question ranged from (1) definitely yes to (5) definitely not. Female coaches were less likely to 
say definitely or probably yes (M = 2.375), while male coaches were more likely not (M = 1.64). 
Additionally, female coaches of females were more likely to respond that they encountered 
gender bias in athletics than male coaches of females; a main effect was found between groups, 
F(1, 233) = 9.86, p = .002. Forty-six women (M = 2.02) responded they had definitely 
experienced this gender bias, while 25 men (M = 2.73) responded “definitely yes”. A significant 
main effect was also found for funding, F(1, 184) = 10.94, p = .001, showing that female coaches 
were less likely to believe women’s athletics was funded equally to men’s than male coaches. 
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All questions relative to media and publicity yielded significant main effects. When 
participants were asked if women’s athletics gets equal publicity compared to men’s athletics on 
their campuses, significant main effects were discovered, F(1, 184) = 6.69, p = .010. Availability 
of media guide, team website articles, team webpage, press releases, social media coverage, 
advertising, and school newspaper game coverage all yielded statistical differences, and can be 
found in Table 7. All of the categories analyzed showed that female coaches of women’s teams 








Participants were asked to rate, on a scale of (1), women very advantaged to (5) men very 
advantaged, the quantity available for student athletes for the 13 categories; significant main 
effects were found when comparing answers of male and female coaches in the following 
categories: equipment and supplies, travel per diem, availability of coaching, locker room 
facilities, practice facilities, medical training facilities, medical training services, financial 
support for recruitment of student-athletes, training table and food availability, and other support 















When asked to rate the quality of 15 different categories, statistically significant 
differences were found in scheduling of games, scheduling of practice time, equipment and 
supplies, travel per diem, availability of coaching, locker room facilities, practice facilities, 
medical training facilities, medical training services, student athlete housing, financial support 
for recruitment of student athletes, training table and food availability, and other support 
services. Similarly, female coaches were more likely to report they felt the men’s teams were 
either slightly or very advantaged in these categories. It is of note that there was no statistical 
significance when asked to rate quantity of student athlete housing, but a significant main effect 
was found when asked to rate the quality. These values can be seen in Table 9.  




When asked to rate the priority of the seven applicable categories, significant main 
effects were found in scheduling of games, scheduling of practice times, locker room facilities, 
practice facilities, and medical training facilities. Once again female coaches were more likely to 
report they felt the men’s teams were either slightly or very advantaged in all of the above 







An additional significant main effect was found when coaches were asked to rate what 
degree these perceived inequities have on female athletes’ abilities to receive the full benefit of 
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this extended educational opportunity on a scale of 1 (no impact) to 5 (high impact), F(1, 181) = 
13.75, p < .0001. On average, female coaches of women’s teams had a mean closer to 3 (not 
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CHAPTER 5: DISCUSSION 
 The results of this study provide a valuable addition to the literature on gender 
discrimination in college athletics by capturing the perceptions of coaches of women’s teams at 
the Division I, Power 5 conference level.  This is the first study to examine the landscape with a 
focused gender discrimination lens.  This chapter explores the connections between these research 
findings and past studies as well as implications for the future. 
Title IX Compliance and Commitment 
The language for the survey question was pulled directly from Title IX regulations; these 
results indicate that most coaches feel their institution is mostly compliant with Title IX in 
providing equal participation opportunities. Additionally, the respondents in this study mostly 
agreed that their institution/athletic department has demonstrated a real commitment to achieving 
gender equity in the athletics program.  This perception directly contradicts previous research 
and current EADA data regarding Title IX compliance. For participation opportunities, schools 
must show compliance with at least one of the options provided by the three-part test. This may 
again reflect the Division I Power 5 study population, as previous research found the 
proportionality gap at roughly 11% between general college students and college athletes, with 
approximately 82-89% of schools out of compliance (Anderson, Cheslock, and Ehrenberg, 
2006).  A current EADA trend report showed a difference of 6,000 student athletes between male 
and female participation numbers at the Division I FBS level, while undergraduate enrollment 
skew heavily in favor of women (EADA Report, 2019). The second option to show equal 
participation is to show a history of continuing program expansion for the underrepresented sex.  
   
 





The negative response for “addition of a new women’s program” indicates a lack of 
program expansion at the Division I Power 5 level, likely negating this option for compliance. 
This is concerning, as the EADA data indicate the Power 5 schools are not providing 
proportional athletics opportunities, and institutions do not seem to be adding teams.  Other 
research indicates the growth of women’s collegiate sports programs has stagnated and is 
increasing at an even slower rate than men’s programs (Lopiano, Snyder, & Zurn, 2007).  If the 
schools with the most resources are not adding women’s programs, it is unlikely that women will 
ever see equal participation opportunities in Division I. The third option to show compliance, 
that the current program satisfies the interest and abilities of the underrepresented sex was not 
measured through this survey as it requires a detailed and focused investigation at the 
institutional level.  
When these questions were analyzed for statistical significance between male and female 
responses, many more females disagreed when asked to rate whether or not they agreed with the 
statement: my institution/athletic department has demonstrated a real commitment to achieving 
gender equity in the athletics program; this demonstrates an overestimation of Title IX 
compliance by male coaches. Additionally, far more males agreed or strongly agreed than did 
females. The male mean for this response was almost a full point higher than the female mean 
(M = 4.14, SD = 0.972, and M = 3.49, SD = 1.088 respectively), with a higher mean indicating 
agree. In all categories, more male respondents agreed with the statements than did female 
respondents. This indicated a gross lack of Title IX knowledge, and that despite coaching the 
same group of student-athletes, male coaches are more likely to be blind to some of the Title IX 
implications (Weight and Staurowsky, 2011). 
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When the respondents were asked to indicate if they believed their athletic department 
was in compliance with Title IX, more than double the amount of male respondents (n = 47) felt 
definitely yes compared to female respondents (n = 20), producing a significance of <.0001. 
When examining this question, this indicates male coaches of women’s teams were more likely 
to think that their athletic department is in compliance with Title IX than were their female 
counterparts. Again, this may be largely due to a lack of Title IX education. It may also indicate 
a general lack of interest in gender equity by male coaches of women’s teams, which results in 
unequal treatment and no advocacy in coaching leadership. Women coaches may have more 
awareness through an interest in education, or perhaps, as past research has suggested because of 
their own experiences as female athletes (Weight and Staurowsky, 2011). 
Underscoring this theme, the male coaches of female teams were significantly more 
likely to agree with the statement “interest in intercollegiate athletic participation of any kind by 
current female students has been completely satisfied at my institution”. This gender difference 
further indicates that male coaches are more likely to be unaware of a lack of Title IX 
compliance on their campuses. This could be addressed through a formal education and 
certification process, as suggested by a previous study (Weight and Staurowsky, 2011). As 
previously stated, these coaches need this education to properly advocate for both their athletes 
and women at their institution. 
The finding that coaches overall felt their athletic department was in compliance with 
Title IX was consistent with positive findings toward their institution’s achievement of equal 
treatment. However, comments provided by the open-ended questions presented conflicting 
perspectives.  Coaches noted that their athletic department did not value them as much as 
coaches of men’s teams, promote them equally to men’s teams, and/or were treated them 
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differently (in a negative light), but also answered that they thought they were in compliance 
with Title IX. This argument proves the need for an educational mechanism for coaches at the 
collegiate level. Previous research has stated that as one of the parties most affected by Title IX 
regulations and implications, knowledge of its regulations should be the industry standard 
(Weight & Staurowsky, 2011).   
Title IX Understanding and Education  
The disconnect between past research, current data, and the coaches’ perceptions may be 
explained by a lack of comprehensive Title IX education within athletics programs (Staurowsky 
& Weight, 2011). The majority of coaches in this study either agreed or strongly agreed that they 
had a good understanding of the guidelines and legal implications of Title IX. This provides an 
interesting problem; most of these coaches believe their institution is in compliance with Title IX 
while also believing they understand Title IX and its guidelines.  Either the coaches are over-
estimating their comprehension of Title IX, or they are over-estimating their institution’s 
compliance with the regulations. The Staurowsky and Weight (2011) study indicates that 
coaches are significantly overestimating their knowledge of Title IX. Given the importance for 
college athletics programs to comply with federal law, this study indicates a need for additional 
Title IX education for coaches.  As voluntary education programs are apparently not effective, 
the NCAA and its member institutions need to require mandatory Title IX training.  A 
comprehensive Title IX education program should be provided and all coaches should be 
required to take a certification exam, similar to the recruiting rules certification process. 
Experiences 
St. Hilaire’s (2016) research shows how differentiating men’s and women’s teams by 
adding a feminine name to the women’s team can identify women’s teams as the “other” and 
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reduce the perception of the team as lesser.  While the majority of coaches reported women’s and 
men’s teams shared the same team name, this was a higher percentage than was previously found 
in literature (St. Hilaire, 2016).  This research also identified similar themes as in the St. Hilaire 
study. Of the 20% who indicated women’s teams were referred to differently than men’s teams, 
the overwhelming majority use “Lady” before their school mascot name.  This sexist trend is 
unnecessary, but even some coaches of women’s teams fail to acknowledge how the practice 
harms women’s teams and female athletes. As noted by one coach’s response, he stated it may be 
by the choice of the team and not a political statement. Women in athletics are conditioned to 
believe the use of differential terms, like lady, are acceptable, when in fact it is both 
discriminatory and sexist (Senne, 2016).  Previous research also noted which teams are officially 
named differently on school websites, while this study extends that to include perceptions of 
general practices used around campus that may not be officially noted on websites. This also 
presents a conflicting argument, if the athletic department was fully committed to equal 
opportunity and treatment of men’s and women’s teams on their campus, different team names 
would not be used. 
The majority of respondents in this study indicated they had experienced gender bias as a 
coach of a women’s team.  These perspectives indicate a dangerous practice of treating coaches 
of women’s teams as less important and less valuable.   This research identified eight themes 
related to coaches’ experiences with discrimination.  Multiple coaches have experienced multiple 
discriminatory experiences over their careers. Less opportunities to coach for women supports 
previous literature that female coaches are in the minority of those who coach women’s teams 
(Acosta & Carpenter, 2010). Additionally, the discussion of wage discrimination shows these 
coaches are less valuable than male counterparts, supporting previous research stating that 
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coaches of women’s teams are paid less than half of what men’s teams’ coaches are paid 
(Lockhart, 2012). Many coaches felt their coaching style was under much more scrutiny than 
their male counterparts, which a few coaches stated confirmed “strong female resentment” by 
athletic administration. This has the potential to create a hostile working environment for these 
women. A Title IX educational requirement would also put pressure on athletic administration 
and force change at the highest level. These coaches deserve the same respect and treatment as 
their colleagues coaching men’s teams. Additionally, female coaches were more likely to report 
they had experienced gender bias in their careers; which solidifies that despite coaching the same 
group of athletes, female coaches are much more susceptible to discrimination by athletic 
administration. Adversely, male coaches felt voiced their opinion stating that Title IX provided 
fewer opportunities for males coaching women’s teams, while research states the opposite 
(Acosta & Carpenter, 2014).  
When asked to explain discrimination these coaches have experienced during their 
careers, over half of the respondents indicated women’s teams have less funding and resources 
than men’s teams, supporting themes from the previous question. Unprompted, a third of the 
coaches responded in the previous question that their team either had lower budgets or lack of 
resources required in order to be successful. This confirms findings of previous research stating 
that despite Title IX requiring equal treatment for men’s and women’s teams, many schools are 
out of compliance in this application (The Battle for Gender Equity in Athletics, 2002).   
Campus Climate 
Respondents rated the availability, the quantity or amount available, the quality available 
to the campus and to the public, and the priority of the listed variables as equal compared to 
men’s teams on their campuses.  This result conflicted with other questions asked that showed 
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respondents perceived men’s teams as at least slightly advantaged over women’s teams on their 
campus. These findings also do not align with previous research or other themes identified in this 
study (Frazier & Caines, 2015). 
Coverage of female athletes, both on the national and collegiate level, has been a 
continuous struggle for many years. Despite being just under half of athletic participation, these 
women get less than 10% of media coverage (Hall, 2016). Perceptions given by these coaches 
confirm previous research that indicates a lack of publicity for women’s athletics at the collegiate 
level, but furthers the research giving these coaches a voice for these concerns where there 
previously wasn’t any (Delorme, 2014). A large percentage of coaches indicated that publicity 
and social media coverage were some of the greatest inequities that impacted their student 
athletes. Additionally, research supports that media often uses stereotypical language when they 
do report about women in athletics, thus lessening their athletic identity and signifying their 
athletic performance is not as important as their male counterparts (Delorme, 2014). The media 
has created a vicious cycle; coverage of women’s athletics is often rooted in sexism, racism, and 
homophobia (Pye & Stroud, 2011). Themes presented by respondents help to confirm previous 
literature stating that lack of publicity can hurt their athletes. Media coverage and publicity is one 
of the more studied topics relative to gender equality in athletics; this data will add to the 
literature by providing a unique standpoint from coaches while still supporting the common 
themes. 
Another indicator of athletics administration’s lack of commitment to women’s sport was 
a slight disadvantage in regards to advertising, social media coverage, team website articles and 
press releases. Unlike news coverage, the athletics department staff are responsible for these 
promotional tools for teams. Research supports a lack of employment opportunities for females 
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in athletic departments as a whole, but specifically in administration. This causes a trickledown 
effect that may decrease the number of females in all departments and lack of experienced staff 
working with women’s teams. Those specifically responsible for team coverage are most 
commonly the Sports Information Director (SID), with research providing support that just 
12.1% of SIDs are female, more specifically, Division I has the smallest percentage of female 
SIDs at just 7% (Acosta and Carpenter, 2014).  Providing fewer staff and/or less experienced 
staff to work with women’s teams lessens the opportunity for quality coverage of women’s 
teams, perpetuating the perception that women’s teams are not worthy of coverage, thus 
practically guaranteeing lesser visibility and potential to increase fan base. 
When examined for significance, all seven variables related to media and publicity 
produced significant values, with three resulting in a significance of <.0001. Male coaches were 
more likely to think women’s teams were “very advantaged” in these categories, while no female 
coaches indicated women’s teams were very advantaged in any of the seven variables. 
Additionally, female coaches were more likely to respond that men’s teams were either slightly 
or very advantaged in all of the categories listed.  Male coaches may overlook some of the 
categories that impact their female athletes solely due to gender bias and difference. When asked 
to rate the quantity available to student-athletes, eight of the listed thirteen variables produced 
significant differences. The highest percentage of respondents, both male and female, felt that 
men and women were equal in these categories. All of these responses indicated male coaches 
were more likely to indicate that either men and women’s teams were equal or that women’s 
teams were slightly or very advantaged, female coaches were more likely to feel men’s teams 
were either slightly or very advantaged. Additionally, coaches were asked to rate the quality 
available to student-athletes of the categories. 14 of the 15 categories listed produced significant 
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values. Rating the priority of an additional seven categories produced five significant differences. 
Interestingly so, on questions where coaches were asked to rate quantity and quality of these 
variables, no female respondent chose that women’s teams were very advantaged – all of whom 
selected this answer for any of the listed variables were male respondents. The gender gap 
between all of these categories signifies the crucial need for education regarding Title IX at the 
intercollegiate level. Specifically, these responses indicate that male coaches desperately need 
education; this is troubling because a large majority of coaches of women’s collegiate teams are 
male, yet the majority of these male coaches are unaware of the true scope of Title IX regulations 
and compliance factors. Their gender bias causes them to turn a blind eye to discriminatory 
actions by their athletic administration, thus impacting advocacy for their female athletes; if 
these coaches are unaware of discrimination occurring on their campuses, they are unable to 
speak up in support of their teams.  
Impact of Perceived Inequities 
The data indicated the majority of coaches were unsure of the impact that inequities had 
on their teams. This finding may be explained because the majority of coaches did not perceive 
inequities, and if one is unaware of inequities, it is likely one is also unaware of the impact of 
these inequities.  It is also possible that Division I Power 5 schools, as the schools with the most 
resources available are doing a better job in providing equitable experiences than the majority of 
NCAA member institutions. 
The most commonly chosen area of inequity that greatly impacts student athletes was the 
assignment and compensation of coaches and dedicated support. As supported by their open 
ended answers, many of these coaches do not feel as valued by their athletic departments as their 
male colleagues. Research has found that coaches of women’s teams are paid less than half of 
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what men’s teams’ coaches are paid (Lockhart, 2012). This solidifies the notion that women’s 
athletics are worth less to administration than men’s athletics, and devalues their position and 
purpose on campus. Thus, because these coaches are paid less, they may be looking for other 
opportunities or opportunities to coach men’s teams. This affects the coaches that are chosen to 
coach women and may affect the quality of coaches female athletes are learning from.  
The second most frequent answer for impact of perceived inequities was “little impact”;  
provision of locker rooms, practice, and competitive facilities, publicity and social media, and 
assignment and compensation of coaches and dedicated support were the categories most likely 
to be unequal. Differences in locker rooms and facilities show women athletes that they deserve 
less than their male counterparts. This is especially evident when men’s teams have access to 
new, state of the art locker rooms and facilities while the women’s team may either share with 
the public or may not have had a locker room update in many years. Facilities and locker rooms 
are a prominent benefit of athletics, they affect daily operation.   
Finally, a significant difference between male and female respondents was produced 
when coaches were asked to what degree these perceived inequities impacted female athletes’ 
ability to receive the full benefit of this extended educational opportunity. The female mean was 
a half point higher than the male mean (2.88 and 2.23 respectively); these perceptions indicated 
that female coaches of women’s teams were more likely to feel that these inequities had either 
moderate or high impact on their teams. These responses confirm the effect gender may have on 
responses regarding Title IX; there was significant differences on the majority of the questions 
analyzed by this one-way ANOVA. This further solidifies the need for a formal education and 
certification process regarding Title IX regulations and implications, as suggested by previous 
research (Weight and Staurowsky, 2011). 
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The differences in perceptions of men and women coaches are perhaps the most 
important findings from this research.  Fifty-four variables were analyzed for statistical 
differences between male and female respondents; 43 (79.6%) were found to be significant. 
Twenty-three variables (42.6%) were significant at <.0001. As the majority of coaches of 
women’s teams overall are men (Acosta and Carpenter, 2014), the gender gap in perception also 
helps explain other findings in this study that conflict with facts and past research.  
Limitations and Suggestions for Future Research  
 This research measured perceptions of coaches of male and female coaches of women’s 
teams at the Division I, Power 5 conference level.   Powerful results indicate significant 
differences in perceptions between male and female coaches.  While the majority of coaches in 
this study perceived few gender inequities, some areas for improvement were identified for 
Power 5 schools to look at. Further research is needed to develop the findings of this study.  A 
limitation of this study was a response rate less than 20%. A small sample may be biased, so the 
study should be replicated with the goal of reaching a larger sample of coaches. Because the 
survey instrument uses the criteria required to determine Title IX compliance from the 
regulations, the study should also be expanded to include coaches in the Division I mid-major 
level, Division II and Division III to look for gender inequities in treatment across the various 
membership divisions.  Similarly, comparisons could be made with NAIA institutions, or even 
junior college programs.  Additionally, three sports sponsored by the NCAA at the Division I 
level were not represented by these results. Sports were not representative of overall offerings at 
the Division I level; despite basketball being the most offered sport at this level of competition, it 
was not close to being the most represented sport in responses.  Future research would ideally 
include coaches from each sport sponsored by the NCAA. Additionally, more qualitative 
   
 
 52 
research should be conducted in this area.  Many of the most important findings in this study 
were coded from responses to open-ended questions.  
 Further research needs to be done to better understand the impact that gender inequity has 
on both coaches and athletes at the collegiate level. An understanding of lack of education and 
impact of these inequities will help enact change at the administrative level. Educational 
mechanisms are a necessity for a population that directly impacts parties of Title IX. This study 
furthered the research regarding gender discrimination in the landscape of collegiate athletics, 
and helped fill a gap giving voices to coaches that previously did not have one. This study will 
help provide a road map for future, more expansive research on gender discrimination at the 
intercollegiate level. Adding research to this topic will help to continue the conversation and 
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